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Narrating the 100 languages of assessment: Insights from Reggio Emilia and New Zealand (ECEBC pre-conference may 29, 2008) Iris Berger’s notes (iris.berger@ubc.ca) (in collaboration with Pat Breen, and Lee-Ann Hollander). 

Broadening the notions of assessment (what does it mean?)
· Assessment as a contested term

· Not just a choice of an assessment model but rather an underlying conceptions of what knowledge and learning mean
Carla Rinaldi: “the process of assessment – deciding what to give value to” (2001, p.85).
Assessment as a perspective that gives value to what the children have done which they encounter through the narration of their actions – seeing the meanings that teachers have drawn from their work and seeing that what they say and do is important.  

An inspiration from Reggio Emilia and New Zealand (key ideas)

· A sociocultural and social constructivist view of learning (children learn through relationships).

· A different view of children, educators, and parents (community-School relations are highly valued).

· Recognition of multiple ways of learning and expressing knowledge (i.e., the 100 Languages and situated learning). 

· An alternative view of assessment through storytelling and narration (making the processes of learning visible through sharing stories with community)

· Assessment for learning (assessment is seen as integral part of learning process, assessment as inquiry) 

Attitude toward education
Rejecting the “banking model” of education. Instead, the schools and educational experiences are understood and described as learning communities of children, educators, and families, where learning, not teaching, plays a central role. 
Attitude toward childhood
Children as a source of inspiration. They inspire the community with their culture. Children as resources and challenge to our thinking. Children as thinkers, philosophers, researchers – wanting to understand.
Attitude toward learning
Learning is seen as an attitude of questioning, experimentation, and theorizing.  Learning occurs through relationships. It is both individual and tied up with the group. As theories are shared learning is elaborated. 
Attitude toward teaching
Teachers as action researchers, who work alongside children, and collaboratively with each other and with parents. Teachers as listeners, they pay attention not only to what child is learning but also to what child is thinking, they help children discover what their experience mean in their minds and hearts and then helping them find richer meanings.
Attitude toward knowledge
Children are not passive receptors of teacher-generated knowledge but are able to construct knowledge based on their experiences and interactions with others. Children are theory-builders and meaning makers. They develop theories about the people, places, and things in their lives (narrating their explanations)
The Hundred Languages of Children (Reggio Emilia): Children express their ideas and theories in many ways through a variety of symbolic systems: construction, modeling, literacy, math, art, music, movement and dance. How can we ‘assess’ children’s meaning making and understanding through multiple languages? 
Attitudes toward the curriculum
· Reggio Emilia: Projetazzione: a flexible approach to curriculum in which initial hypotheses about classroom work (for children, teachers and parents) are made but are subject to modification (in opposition to the word ‘program’ which implies a predefined curriculum). 
· New Zealand: Te Whariki (a national curriculum): Learning is enhanced through: empowerment, holistic development, reciprocal relationships, links with family and community.
· Both RE and NZ curricula focus on children’s identities, potential, and rights. Children become a participant and a responsible member of the community.

Pedagogical Documentation
The practice of an ongoing collection, study, and interpretation of material related to children’s learning, thinking, being, and understanding (photographs, notes, video and audio recordings) and making what is studied visible to others through the use of panels with visual images and written text, exhibits, video or DVD formats, books or pamphlets. Pedagogical documentation is a form of ethnographic research, in which teachers and children become both the researchers and interpreters of their daily lives at school. “Documentation is not limited to making visible what already exists; it also makes things exist precisely because it makes them visible and therefore possible” (Making Learning Visible, 2001, p.17)

Moving educators and children towards the creation of future contexts of learning.
Learning Stories (New Zealand) Margaret Carr, Helen May, Val Podmore 
Assessment processes which reflect the four underlying principles of Te Whariki Curriculum. Learning Stories document significant learning episodes in children’s everyday worlds with a view to expanding the relevance, and therefore the learning, that arises from subsequent experiences. The recordings reveal children’s strengths and interests. When several stories are collected in a portfolio over time they become a window into children’s learning.  
Question: What is the value of narrated assessment? 
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